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The objective of this article is to analyze the content of the professional foreign language
communication courses at the universities of Great Britain — Oxford, Cambridge and London School of
Economics. The purpose of our project is to identify the features of the organization and functioning of the
professional foreign language communication courses at universities of Great Britain and to substantiate the
possibilities of using the British experience in Ukraine. According to the purpose of the project, the
following main tasks of our research are defined: to study the state of the problem research; to investigate
the directions of reforming courses in Great Britain; to describe the organization and functioning of the
professional foreign language communication courses; to carry out a comparative and pedagogical analysis
of language policy in Ukraine and Great Britain and to exemplify some recommendations for the possible
implementation of the experience of Great Britain in the practice of higher education in our country. The
object of the project is the professional foreign language communication courses in universities of Great
Britain. The subject of the study is the content, forms, methods and technologies of the above mentioned
courses. During our research it has been proved that an important incentive for the creation of courses is the
introduction and practice of both compulsory and optional elective courses in British universities. The
practical significance of the obtained results of the project lies in the possibility of using the experience of
organizing and functioning of professional foreign language communication courses in universities of Great
Britain in higher educational institutions of Ukraine.

Key words: professional foreign language communication, Certificate Courses, Degree
Courses, Continues Assessment, Common European Framework of Reference, universities in Great
Britain, higher education.

CratTss cQokKycoBaHa Ha TPOBEJCHHI aHalidy Cy4YaCHMX MPUHIMIIB oOpraHizaii,
(GyHKIIIOHYBaHHS Ta 3MICTYy KypCiB HaBYaHHs MpPO(EeCcCiiHOTO IHIIOMOBHOTO CHUIKYyBaHHS B
yHiBepcuTeTax Benukoi bputanii, a came B Oxcdopacekomy Ta KemOpumkcbkomy
yHiBepcuTeTax Ta B JIJOHAOHCHKIN HIKOJI1 €KOHOMIKH. BUBUEHO CTaH J0CIIKYBaHOCTI TpoOaemMu;
PO3TIITHYTO €Taly PO3BUTKY Ta CTAHOBJIEHHS KypCiB MPO(eCciiHOTO iHIIOMOBHOTO CIUTKYBaHHS
B yHiBepcuTerax Benukoi bputanii; oxapakTepu30BaHO 3MICT Ta OCHOBHI NPUHIMIIM HAaBYAHHS;
03HAOMJICHO 3 cepTH(IKOBAaHUMHU MpOrpamMaMH BUBYEHHS I1HO3EMHHX MOB; IPEICTABICHO
CHCTEMY OIlIHIOBaHHSI KypCiB Ta iX CTYNEHEBHU po3mojii. Bu3zHaueHo Ta oxapakTepu30BaHO
OCHOBY METy KypciB HaB4YaHHS MNpo(eciiHOro IHIIOMOBHOTO CIIIKYBaHHS Ta KOPOTKO
MpOaHai30BaHO X OCHOBHY JuKepenbHY 0a3y. [IpakTnyHe 3HAUCHHS OTPUMAaHHX pPE3yIbTaTiB
HAaIIOTO JIOCHIJKEHHSI TIOJIAra€ y MOMJIMBOCTI BUKOPUCTAHHS JOCBiAy oOpraHizamii Ta
(GyHKIIOHYBaHHS KypCiB HaBYaHHS MPOQECIiHHOr0 IHIIOMOBHOTO CITUIKYBaHHS B YHIBEPCHTETax
Benukoi bputanii y BUIIIUX HaBYAIBHUX 3aKiIafax YKpainu. BiAmoBigHO 10 TPOBEIECHOTO HAMU
JOCII/DKCHHST OyJI0 BHU3HAYEHO OCHOBHI TO3WUTHBHI acCHeKTH OpUTAaHCHKOI MOBHOT IOJITHKH,
aKTyalbHICTh i IMOJANBIIOTO BHBYEHHS Ta IepeBary BIPOBA/KEHHS TaKOro JOCBITy B
VHIBEPCUTETCHKHUI COIiyM HANIol KpaiHu.

KurouoBi cioBa: npodeciiiHe IHIIOMOBHE CIUIKYBaHHS, CepTH(IKOBaHI KypCH, CTYIEHEBI
KypCH, CHCTEMa OLIIHIOBaHHS, cCUCcTeMa KBamidikailiii, yniBepcuretu Benukoi bpuranii, Buia ocsira.

Beryn. ¥V cydacHux ymoBax riio0anizallii CycniIbHOTO PO3BUTKY CHCTEMa BHUIIO1
OCBITH € B@XJIMBUM 3aCO0OM ONTHMMI3allli MIATOTOBKKM HOBOi TeHeparlii ¢axiBIiB,
32/JI0BOJICHHS  OCBITHIX TIOTpeO OCOOMCTOCTI Ta CyCHUIbCTBA, AudepeHIiamii
npodeciiHOl MIATOTOBKHM, BXOJKEHHS HAIIOi KpaiHW JI0 CBITOBOTO OCBITSIHCHKOTO
npoctopy. Po3mmupeHHs MDKHApOJAHMX  KOHTAKTIB, 3MIIHEHHS  TMOJITUYHUX,
E€KOHOMIUHHUX, TEXHOJOTTYHHUX Ta KYJIbTYPHUX 3B SI3KIB YKpPATHU 3 IHIIUMU JIEpKaBaMHU,
noTpelu, sIKl Ha3piBalOTh y MDKKYJIbTYPHIN KOMYHIKaIlli, BUMaratoTh BiJl MOJOZIOIO
MOKOJIIHHSI KPEaTHMBHOIO MUCIIEHHSI 1 BUCOKOI KYyJbTypU CHUIKYBaHHS, a BIATAK,
3YMOBJIIOIOTh HEOOXIJIHICTh BOJIOJIIHHS 1HO3EMHUMH MOBaMH. Y 3B’SI3Ky 3 IIUM,
OCYYaCHEHHS 3MICTy 1 METOJ/IB HaBYaHHS, PO3BUTOK 1 MOJIEpHI3allis BHIIOi OCBITH,
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30KpeMa 3a0e3MeyeHHs SKOCTI HaBYaHHS Mpo(eciiHOro 1HIIOMOBHOI'O CHUIKYBaHHS
(ITIMC), opranizaiist i GyHKIIOHYBaHHS KypCiB HaBYaHHsS 1HO3EMHOI MOBH, HaOyBae
NEPIIOYEProBOr0 3HAUEHHS SIK Y 3araJIbHOEBPOINEUCHKOMY IIPOCTOPI, TaK 1 B YKpaiHi.

AHani3 TEOpeTHMYHUX [UKeped Jla€ MiJICTaBUd CTBEpPKYBaTH, IO CaMe B
yHiBepcuTeTrax Benmkoi bpurtanii HasBHUI BIAMIHHUN TPAKTAYHUN JOCBIA IIOIO
BUpIIIEHHS! 00paHOi HaMu MPoOJIeMU — MOJIEPHI3allii MOBHOI MOJITHKH.

Meta HaIoro AOCIIKEHHS MOJISATae Yy BUABICHHI OCOOJIMBOCTEH opraHizallii Ta
dbynkuionyBanHs kypciB HaBuanHs [IIMC B yuiBepcurerax Benuxoi bpurtanii ta
OOTpYHTYBaHH1 MOKJIMBOCTEW BUKOPUCTAHHSI OPUTAHCHKOTO AOCBiAY B YKpaiHi.

BianoBigHO 10 METH BU3HAYEHO TaKl OCHOBHI 3aBIaHHS JOCIIIKEHH

1. BuBYMTH CTaH JOCHKEHOCTI TPOOIeMH.

2. Jlocninutu HanpssMu pegopmyBaHHs KypciB y Benukiit bpuranii.

3. CxapakrtepusyBaTu opraHizauito Ta (yHKIIOHyBaHHs KypciB HapuaHHs [TIMC.

4. 3pa1iCHUTHU MOPIBHSIBHO-NIEAArOTTYHUH aHaJI13 MOBHOI ITOJIITUKY B YKpaiHi Ta
Benuxiit bputanii, Ha 0ro ocHOBI OOIpYHTYBaTH pEKOMEHAALIl 00 MOXKIUBOTO
BITPOBAKEHHs 10cBiny Benukoi bpuTanii y npakTuky BUIIOT IIKOJIM HAIIOI KpaiHU.

O06’exkToM AOCHIKEHHS BUCTYNaoTh Kypcu HapuaHHs [IIMC B yHiBepcuTeTax
Benukoi bpuranii.

[TpenmeToM AOCTIIHKEHHS € 3MICT, (GOPMHU, METOIH 1 TEXHOJIOT11 BUIIE 3raIaHUX
KypciB. IlpakThuHe 3HAa4YeHHsS OJEP)KAHUX PE3YNbTATIB JOCITIIKCHHS TMOJIATAE Y
MOJKJIMBOCTI BHUKOPUCTaHHsS JIOCBiAy oprasizamii Ta (yHKIIOHyBaHHS KypCiB
naByanus [IIMC B yHiBepcuterax Benukoi bputanii y BUIIMX HaBUAIBHHUX 3aKiIa/1ax
YkpaiHu.

Metoau nociimkenns. OkpeciieHa MeTa Ta 3aBIaHHS HAIIOTO JIOCIHIKEHHS
BMOTHUBYBAJIM BUOIp KOMIUIEKCY B3a€MOIIOB’SI3aHUX  METOJIB  JIOCIIJKEHHS:
TEOPETUYHUX — aHaji3, CHHTE3, CUCTEeMATH3aIlil0, y3araJbHEHHS Ta MOPIBHAHHSA, 110
Jand 3MOTy BUBYUTH HOPMATHBHO-3aKOHONIaBYl JOKYMEHTH, MOHOTrpadiunHy i
HAaBYAJIbHO-METOJAMYHY  JIITEpaTypy Ta 3’sCyBaTH  OpraHi3aliiiHO-MeTOIuYHi
NpUHUUNK opraHizamii Ta (yHkuionyBanHs kypciB [IIMC y Benukiii bpuranii;
IHTEPIPETaTOPChKO-aHATITUYHUM, 1[0 CIIPUSB 311IMCHEHHIO KOHLIETITYaJIbHOTO aHai3y
JTOKYMEHTAJIbHUX Ta HAYKOBUX JDKEpPEN; METOJ] TEPMIHOJOTIYHOTO aHami3y, IIo
3a0e3MeunuB PO3KPUTTS CYTHOCTI JOCHII)KYBAaHUX IOHATH, METOJ CHUCTEMHO-
CTPYKTYpPHOTO aHaji3y, L0 JaB 3MOIY BHOKPEMUTHU OCOOJMBOCTI CTPYKTYpH Ta
oprasizailii KypciB 1HO3eMHOi MOBH; METO/l MOPIBHAJIBHO-31CTABHOTO aHAI3Y — IS
BUSIBJICHHS CHUIBHUX Ta BIAMIHHMX O3HAK y 3apyODKHOMY Ta BITUM3HSHOMY JOCBIJi;
METOJI €KCTpamojsilii, M0 JO3BOJUB CIPOrHO3YBAaTHU IMEPCHEKTHUBU BUKOPHUCTAHHS
JOCBIly OpPUTAHCHKUX YHIBEPCHUTETIB B YHIBEPCUTETAX YKpaiHH).

PesyaibratTn Ta oOropopennsi. CyuyacHI NpUHIMIOM  OpraHizamii
¢yukionyBanns cuctemu HapuanHs [IIMC y Benukiit bpuTanii cnpustoTs ToMy, 1110
HaBYAJIbHUMHU [porpamMamMi BpaxOBYIOTbCS HAWHOBIIII HAYKOB1 JOCATHEHHS.
BaxxnuBuM CTUMYIIOM 10 LIOTO € BIPOBAIKEHHS 1 MPAKTUKA SIK 0OOB'A3KOBUX, TaK 1
(bakynbTaTUBHUX HaBYANbHUX KypciB Ha BHOIp. [lomibHI Kypcu mnepeBakaroTh
3/1e0UTBIIIOr0 HAa OCHOBI Mpodeciiinoi abo micia0a3oBoi MpodeciiiHol OCBITH, X04a €
Oarato mpUKIaAIB iX ynmpoBa/DKEHHS i Ha PiBHI 0a30BOi, 00OB'SI3KOBOT Ta, 3HAYHOIO
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Mipoto, yHiikoBaHoi ocBiTH. Hanpukian, y Benukiit bpurtanii HaBuanapH1 npeameTu
Ha BUOIp BBOAATHCS BXKE 3 MEPIIOro pOKy HaBuaHHs y BuIlliid mwkoii (Clapham, Corson,
1998, c. 123), npudoMmy iX HaBYIBHUN MaTepiajd BKJIIOYAE HaMPI3HOMAHITHIIII
3HaHHS — TyMaHiTapHi (1HO3€MHI MOBH, €KOJIOTis, Peirisi), MPUPOAHUYO-TEXHIUHI
(TexHiuHE KpecJeHHs, iH(QopMarhka), MHUCTEUTBO3HABYI (MY3WKa, MAaJsIPCTBO).
Oco0651Bo TTOMYISIPpHUMH € KypcH iHo3eMHuX MOB (HaB4yaHHs [TIMC), ne 3aiimaroThcs
CTYJICHTH HE JIUIIIE MOBHUX CIICIIAIbBHOCTEMH, a, 10 BAXKIIMBO, MAaHOYTHI IPOTPaMiCTH,
MaTeMaTukH, (i3uku, Oiojorm Tomo. YacTWHY TakWX KypcCiB, IO BTpaTHJIa CBOIO
aKTyaJbHICTh, BUJIYy4YalOTh 3 MPOTpaM 1 3aMiHIOIOTh. T1 K HaBUajIbHI KypcH Ha BHOIp,
SKi BHUSBIISIIOTBCS OCOOJIMBO IIIHHUMH 3 OTJISAY Ha 3aBIaHHS IMOOYIOBH ITUTICHOT
CHUCTEeMH CTYyJIEHTCHKHX 3HaHb, HAOyBalOTh CTAaTyCy OOOB'S3KOBHX MPEAMETIB i
MOTIOBHIOIOTH 1HBApiaHTHY YacTHHY niporpaM (Whitty, 2002, c. 240).

[MTomyk enwmHUX mAXOAIB A0 (OpMyBaHHS CydacHOTO 3MICTy OCBITH
nepenbadae BpaxyBaHHs 0aratboX K 00'€KTMBHHX, TaK 1 Cy0'€KTUBHUX YMHHHUKIB,
SK1 BINIMBAIOTH Ha 1iei nporiec. bputanceki negaroru, Taki sk C. box (S. Ball), Ix.
Kipk (G. Kirk, M. bipam (M. Byram) y cBoiX mparisgx HaMmarajaucsi 3HalTH BiAMOBI1
Ha JJOCUTh HEMPOCTI 3alUTAaHHS 100 3MICTY OCBITH B IIJIOMY: “SIKMM YHHOM 1 Ha
AKMX 3acajax IMOoTPiIOHO CTBOPIOBATH 3MICT Cy4YacHOI BHIIOi OCBITH Ta SK
MOKpAIIUTH HaBYaHHS MpodeciiHOro 1HIMIOMOBHOTO cHiIKyBaHHA?” Humu Oymno
JIOBEJICHO, X04a 1 y pI3HUN cmocid, 1o mepeayciM moTpIOHO 3BEPHYTHUCH JI0 CYTI
HaBUaJIbHOI'O TMpouecy B yHiBepcurerax Benukoi bpuranii Ta petenbHO
poaHaIi3yBaTH HOro OCHOBHUM 3MICT Ta (PyHKIII.

[Ticns mpoBeAeHOr0 HaMU IPYHTOBHOIO aHami3y 1 JOCHIKEHHS OKpEeMHUX
JIOKYMEHTIB OpUTAHCHKOI BUILIOT OCBITH, MO>KEMO CTBEP/IXKYBATH, 1110 YC1 YHIBEPCUTETH
Benukoi bpuranii MatoTh BUCOKHI piBEHb aBTOHOMII Y BU3HAUYEHHI KYpCiB, IpOrpam 1
METO/1IB HaBUaHHS. 3arajbHy MOJITHUKY Y BUIIINA OCBITI 3/IHCHIOE, TaK 3BaHUM, Bimain
Ocsitu (Department for Education (DfE), sxuii Ha mnovatky 2010 poky Oys
nepeiimenoBanuii y Bigmin momo nurtans [ired, Ikin ta Cimeir (Department for
Children, Schools and Families (DCSF)) mnsxom po3noauty ¢iHAHCOBUX 1
MaTepialbHUX pecypciB. Sk cBimuuTh Oputancekuii negaror C. bon (Ball, 2002, c. 35),
“nocepeqHUIbKI (QYHKIIT MDK YpsIZIOM Ta YHIBEpCUTETaMH TOKJIAJEHI HAa TPU Paau
yHiBepcuteTchkux pounais (Higher Education Funding Council) (Aurnii, lotnannii ta
VYenncy)”. Jlo ckimangy BWINE 3rajaHUX paj BXOATh MPEICTABHUKH 3aKJAIIB BHIIOT
OCBITH 3 perioniB Benukoi bpurasii, ki 1 JTireiB, a Takoxk okpemi podoToaasiii. Take
IIMPOKE TPEJACTABHUIITBO JAa€ 3MOTY TOEIHATH IIUT JEpPKaBH Ta THTEPECH 3aKJIaIiB
BHUIIOT OCBITH, IOCUTH O0'€KTUBHO OIIHIOIOYM OCTaHHI. KOHCYJIbTaTUBHUM OpraHOM 3
OIIHKHM € KOMITET PEeKTOpiB, skuid 3 1992 p. meperimeHoBannii Ha Komirer 3 sikocTi
Buioi ocBitu (Higher Education Quality Council).

["oBopsium npo oprauizaiito Ta GpyHkuionyBanus kypcis IIIMC, ciin 3a3HaunT
o, 3a cinoBamu 1. Kipka (Kirk, 1995, c.115), y Benukiit bputanii nuiie tpu BuUIIi
HaBuanbH1 3aknaau (Oxford, Cambridge, LSE) MatoTh TOCUTh BUCOKHM PIBEHb TaKOi
miArotoBku. OTKe, HAM CIiJl PO3IJIAHYTH SIK caMe NPOXOJUTh HABYAHHS B JAHUX
OCBITHIX YCTaHOBaX.

B Oxcdopacskomy yHiBepcutetri kypcu I[IIMC goctymHi 1jisi BUBYEHHS

NBaHAJISAThMa MOBaMHU (KUTaChKO0, (PpaHIy3bKOI0, TPY3UHCHKOIO, HIMEIbKOIO,
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IPeLbKOI0, ITalChKOI0, HOPTYTalbChKOIO, POCIHCHKOI0, ICIAHCHKOIO, BEIHCHKOIO,
apabcpkoto, sanoHcbko10). [IIMC BkimtoueHne 70 nepeniky o00B’I3KOBUX MPOTpam,
aje CTYJIEHT CaMOCTiiiHO oOupae MOBY, Ky BHUBUAaTHUME, Ta PiBEHb, SKUM BiH
nparse BosonaiTu. Jns MaiOyTHIX ¢axiBuiB, Oyab-skoi cdepu, AlIOTH KypcU
HapyanHs [IIMC (LASR — Languages for Study and Research, OPAL — The Oxford
University Programme in Languages, Closed Courses for Faculties and
Departments) (Byram, 1997, c. 68).

[Tporpama LASR (Woodhead, 2002, c. 10) cknanaerbes 3 50 KypciB pi3HOTO
piBHs (Level) Ha gecsTH MOCTYIHUX IHO3EMHHUX MOBax (KUTailChKa, (paHIly3bKa,
Tpy3WHCHKa, HIMEIbKa, TperbKa, ITaTiichKa, MOPTYTralbChKa, POCIChKa, 1CTTaHCHKA,
BEJIbCHKA) JUTSI CTYIEHTIB sikuM noTpiOHe BuBUeHHA [[IMC nist maitOyTHBOT ipodecii,
a00 I MoCITiKeHb Y Tany3i Hayku (Optional Course — Kypc 3a BUOOpOM). BinbricTsh
3 IIUX KypCIB MPONOHYIOTh JBa 3aHATTS 10 50 XBUJIMH Ha TUXAECHb (Single class), abo
K 00’€lHaHE 3aHATTS OAMH pa3 Ha TWxkIeHb (Double class). TepmiH HaBYaHHS
(Learning time) KypciB TIOUMHAETHCS 3 YKOBTHS 1 MPOJOBXKYETHCS MPOTITOM BCHOTO
HABYAJIBHOTO POKY 110 YepBHS Mics1s. [[pue1HaTHCH 10 HABYaHHS Ha Kypcax MOXKIIUBO
OyJb-SIKOTO CEeMECTpY, SKIIO J03BOJISE MporpaMa, a TaKOXK MPH HAsBHOCTI BUIBHUX
Mmiciib. LASR Kkypcu HagarooTh CTyJeHTaM MOXKJIHMBICTE OTpUMATH CepTU(IKAT
(Certificate of Attendance) ipo Te 1110 BOHU BiBIAyBaidu Kypcu 3 HaBuaHHs [IIMC, 3a
YMOBHM HaIlMCaHHS Ta CKJIaJaHHS YCIX KOHTPOJBHHX poOIT (Progress Tests) Ta
ex3ameny (Examination/Exam), a Takox BuctaBieHoi ouiHku (Grade). LASR kypcu
HE € OE3KOIITOBHUMH, 33 PEECTpALll0 Ta 3alOBHEHHS AHKETH CTYJEHT NOBHHEH
crutatuT 35 QyHTIB, 301p HA KOPUCTh NEPCOHALY YHIBEPCUTETY CTAHOBUTH 65 (yHTIB
3a CeMecCTp, 3a KOPUCTYBAaHHS Ta wieHCTBO B MoBHill biomioreui (Language Center
Library) cranoButb 125 QyHTIB 3a yBech Kypc. OTxKe 3arajpHa Iiata 3a MOBHUN Kypc
CTaHOBUTH 225 QyHTIB.

OxpiM HeoOXIAHOI TUIaTH 3a KypC, MOTPIOHO TaKOX OTPUMATH IO3BLI Bl
KEepIBHUKAa MpPO HEOOXINHICTh MNpOXOMKeHHs Kypcy HauanHa [IIMC, 3rinHo
BCTaHOBIIEHOT nporpamu. Ilepen mpuitomoM Ha Oyap KUK Kypc MOTPIOHO CKIIACTH
BxigHUMN Tect (Placement Test) oHnaiiH, 3a pe3yibTaTaMU SIKOTO MPOBOAUTHUMETHCS
Ha01p 3a BIAMOBIAHUM PIBHEM.

LASR xypcu mogiistoThCcs Ha S OCHOBHUX PiBHIB:

1. TlouatkoBuii piBeHb (Beginner) — ne TMPONOHYIOTHCS OCHOBHI MOHSATTSA Ta
noyaTKkoBu# piBeHs Bojoainasa [TIMC.

2. Hwxunii cepenniii piBenb (Lower Intermediate) — 0 CKIIATAEThS 3 TOBHOTO
MOYAaTKOBOTO PiBHA 3a MPHUIIBHAIIECHOIO porpamoto (General Certificate of Secondary
Education (GCSE)) Ta cepeanim piBHeM BoJioaiHHs [TIMC.

3. CepenHniii piBeHb (Intermediate) — 103BOJIIE€ HAa CEPETHBOMY PIBHI IPOBOJIUTH
MIEPEMOBHHHU Ta CIUIKyBaTHCS Ha MpodeciiiHi TeMH, a TaKOX MICTUTh €JIEMEHTHU
GCSE.

4. Bumuii cepenniit pisensb (Upper Intermediate) — nae ciiyxaueBi MOXIIUBICTh
TOBOPUTH CKJIATHUMU PEUCHHSIMH Ta BOJIOJITH CUTYAIII€F0 HA MOBHOMY MpodeciitHOMy
piBHI.

5. IlporpecuBHnuii piBeus (Advanced) — Bucokuit piBeHb BonofinHa [IIMC, Ha
piBHi C cTaHmapry.
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Ha xoxHOMy 3 1uX piBHIB Ji€ OJHA €quHa cucteMa oiiHioBaHHsA (Continues
Assessment).

B Oxcdopacekomy yHiBepcuTteri Jie Takox nporpama OPAL (Woodhead, 2002,
c¢. 39), sixa na Binminy Bif LASR, € O61b11 monysipHOIO cepel CTYAEHTIB, X0ua TaKOX
€ TJIATHOIO 1 OTJIaTa CTAaHOBUTH 265 QyHTIB mitoc ex3ameH 70 QyHTIB, Ta MPOMOHYE
npu 3aBepiieHHi KypciB ceprudikar (Certificate of Achievement). Ilporpama OPAL
CKJIAJIA€ThCS 3 KypciB pisHOTO piBHSA (Level) Ha BOCBMU JOCTYITHUX 1HO3EMHUX MOBaX
(apaOceka, (paniy3pka, HIMEIbKa, ITATIMChKa, SMOHCHKA, POCIMChKA, ICMAHCHKA,
kutaiceka). Big kypciB LASR B mpoBenenni 3auate OPAL Bipi3HA€THCS JHIIE THM,
10 Ha OCTAHHIX CTYACHT Ma€ MPaBO CAMOCTIHHO OOMPATH KUIBKICTh TOJIMH BUBUYCHHS
[TIMC Ha THXIEHb, alie He MEePEBUIILYBATH 3arajJbHO BU3HAYEHOI KUTHKOCTI TOAMH HA
cemecTp. TepMiH HAaBYaHHS KypCiB TOYUHAETHCS 3 )KOBTHSI 1 POIOBKYETHCS MMPOTATOM
BCHOTO HABUYAIHHOTO POKY IO YEPBHS MicsIs. TpHUBaiCTh KypCiB TPHU CEMECTPH.
Kypcu noninsiroTecst Ha 5 OCHOBHUX P1BHIB:

1. OcHoBHuil piBeHb (Basic, Elementary) — e IponOHYIOTHCSI OCHOBHI IMTOHATTS
Ta mouyaTkoBui piBeHb BoJoAiHHA [IIMC (3aranpbHO€BpONEHCHhKI KOMIETEHITIT
BoJ1011HHS 1HO3eMHOI MOBOIO (CEFR — Common European Framework of Reference
for Languages) Al).

2. Tloporoswuii piBeHb (Threshold) — 1m0 CKIaga€THCA 3 MOBHOTO MOYAaTKOBOTO
piBH# 3a npumBuaeHoo nporpamoro (GCSE) ta cepenniM piBHeM BonoainHs [TIMC
(CEFR A2).

3. PiBeHb He3asnexxHOro KopucryBaua (Vantage) — n03BOJsiE HA CEPEHBOMY
piBHI IPOBOJUTH NIEPEMOBHHH Ta CIIUIKYBATUCS Ha MPOQECIiHI TEMH, @ TAKOK MICTUTh
enement GCSE (CEFR BI).

4. Bucoxkuii piBeHb (Higher) — nae ciryxaueBl MOKJIMBICTb TOBOPUTH CKIIQTHUMHU
pPEUEHHSIMHU Ta BOJIOJITU CUTYalli€l0 Ha MoBHOMY npodeciiinomy piBHI (CEFR B2).

5. Tlpodeciitnuii piBens (Proficiency) — Bucokuii pisers [IIMC (CEFR C1).

[Tporpama OPAL nae MOXIUBICTH CTyJAeHTaM Ounbiie vacy 3aiimatuchk [1IMC,
aJ’Ke KUTbKICTh TOJIMH Ha BUBUCHHSI IHO36MHOT MOBH € 3HAYHO OUIBINOIO, B IOPIBHIHHI
3 kypcamu LASR.

JlpyruM B Hamomy pEeMTHHTOBOMY CIIHCKY YHIBEPCHUTETIB, /1€ MH 3MOXKEMO
CIIOCTEpiraTé sSIK MPOXOIUTH opranizamis Ta ¢yHkuionyBaHHs KypciB IIIMC,
aBisieTbess KeMOpumkcpkuii yHiBepcuteT. Tak camo, sik 1 B Oxcdopacbkomy
VYHiBepcuTeTi, B OCTAHHBOMY MAit0Th Kypcu HaBuaHHs [IIMC, ski mpaifoTh Ha
ocHOBI MogHoro 1eHTpy (Language Center). 3aranbHi KypcH 3 IHO3€MHOI MOBHU
maroth Ha3zBy CULP (Cambridge University Language Programme). l1lo
3aKiHYEHHIO KYPCIB CTyJAEHT Mae mpaBo orpuMatu ceptudikar (Certificate of
Proficiency), sxuit € Bu3HaHu# He nuiie y Benukiit bputanii, a it mo Bciit €Bpori 3a
cuctemoro kamidikaniit (Common Eurupean Framework of Reference), Ta
BUKOPHUCTOBYETbCS ISl TIABUIECHHS piBHA (pedtunry) pesome (CV) mpu
BIIAIITYBaHH1 HA P000Ty. KOHTpOJIb 3HAHB CTYACHTIB (Assessment) 1O 3aBEPIICHHIO
KYpCiB CKJIaZa€eThes 3: KypcoBoi poboTu (Coursework), ska BAKOHY€ETbCS MPOTITOM
HaBYaHHs, YCHOI Tpe3eHTalli (MOBIAOMIICHHS), ayJIilOBaHHS Ta TpaMaTHYHOIO
TecTyBaHHs. KoxkHe 3 3aBIaHb, OKpIM KypcoOBOi poOOTH, TpUBA€E OJHY FOAUHY, Ta

CTYAEHT TMOBHHEH HalOpatu Ounbin HDK 50% OaniB Ui YCHINIHOTO 3aBEpIlEHHS
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KypciB Ta i oTpuMmaHHs ceptudikaty. Takoxk 0OOB’SI3KOBOIO YMOBOIO €
BiJIBiAyBaHHs OUIbII Hixk 80% yCiX 3aHSATE.

B yHiBepcuTeTi mpONOHYIOTH 1HO3EMHI KypcH Ha JAecsITh MoBax (apalchbka,
MOPTYTalibChbKa, KUTAMChKa, (PpaHIly3bKa, HIMEIIbKA, 1TAChKa, AIMOHCHKA, TPEIbKa,
pOCilichKa, ICTIaHChKA), Ta HA PI3HUX PIBHAX:

- Kypcu akanemiunoro untanns (Academic Reading Courses), ki € 4HOTHPbOX
piBHIB: ocHOBHUU (Basic), enementapuuii (Elementary), cepenniit (Intermediate),
BUCOKUH (Advanced), ne mpoONMOHYIOTH MOKPAIIUTH TpaMaTUYHI HABHUYKH IUISIXOM
BUKOPHUCTAHHS CIOBHHMKA JUIsl TIOKPAIICHHS] TEXHIKA YUTAaHHS Ta BUMOBH 1HO3EMHHUX
CIIB; TiJ] 9ac KypCiB CTyJI€HTaM MPOMOHYIOTh TEKCTH MPO(ECiitHOTO CrIpsIMyBaHHS TSI
nokpameHHs pisas ix [TIMC.

- Kypcu nHa 3amoBnenHs (Bespoke Courses), ki po3poOJIeHI JJII OKPEMHUX
dakynapTeTiB, a00 Kadeap, s TOro mod CTYISHTH MaJll MOXJIMBICTh BUBYATH CBii
npodeciiHui MpeaMeT MOBOIO Ti€i KpalHH, J¢ BOHH IJIAHYIOTh MPOJOBKUTH CBOIO
Kap’epy. Taki KypcH € HaJI3BUYaHO ToNyJIIpHUMU B KeMOpUIKCHhKOMY YHIBEPCUTETI,
JIe CTYJICHTH MaroTh MOXJIMBICTh NpouTH Kypc HaBuaHHs [IIMC, mo BXOauTh 10
HABYAJIBHOTO IUIAHY CTYACHTIB, XOua HE € MOBHUM, a MOTpeOye MPOJOBKEHHS
HABYaHHS Ha IHIIUX ITUIATHUX Kypcax.

- Bigkpuri kypcu (Open Courses), siki € TphOX PiBHIB: cTaHIapTHI (Standart),
HaIIB-1HTEHCUBH1 (Semi-intensive) Ta 1HTeHCUBHI1 (Intensive). Kypcu nocTymHi Ha
Oyab-sIKOMY PiBHI Ta Ha Oy/Jb SIKi MOBI, SIKY BUBYalOTh B MOBHOMY IIEHTI.

OcHoBHOI0O 0a30r0 s NOIAPYYHUKIB YCIX KypCciB € eleKTpoHHa 0asa
YHIBEpCHUTETY, a 30KpeMa MOBHOIO LIEHTpY, A€ NpHU BCTYIl Ha OyIb-SKUH Kypc
HaBuaHHs [IIMC cTyaeHT oTpuMye MpaBO KOPUCTYBATUCH €JIEKTPOHHUM (OHAOM
616miotexu (CamTools). CamTools — 11e BipTyaJbHE MOBHE CEPEJIOBUIIE, CTBOPEHE
B YHIBEPCHUTETI JUIsl OCBITH CTYJEHTIB Ta MOKPALIECHHS iX 3HAHb HE JIUIIE B MOBHIN
ctepi, a i1 B IHIIKMX rajgy3sx HayKd. AHAJIOTTYHUM cailToM MOBHOTO LIEHTPY € CallT
John Trim Center, sxuil BMIIIye NTIAPYYHUKH Ha ToHaA 165 MoBax CBITY,
BKJIIOYAIOYM BiJie0, Ta 3a0e3Medyloud CTYACHTIB BIpaBaMH JJIsI CaMOOCBITH Ta
TPEHYBUILHUMU TE€CTaMU IO MIATOTOBIN J0 CKJIaJaHHA icnuTiB (Becher & Huber,
2002, c. 39).

HactynHuil HaByasbHMK 3aKiajJ y HAIOMY pPEUTUHIOBOMY CIMCKY — L€
JlonnoHchKa mkona ekoHoMiku (London School of Economics (LSE)). MoBHuUI TICHTD
LSE (The Language Centre) — € ocepeKOM BHBUCHHS 1HO36MHHUX MOB y IIKOJI B
nitomy. IIIMC B LSE BuBHaioTh Ha Kypcax, sSiKi CTyJIEHTH BIABIAYIOTh Y BHOpaHUiA
HUMU TEPMiH — II€ TaK 3BaHl MPOTpamMH Cy4acHHUX iHO3eMHUX MOB (Modern Foreign
Language Programmes), Ha SKUX BHBYAIOTh HIMEIbKY, (pPaHIy3bKy, ICTIAHCHKY,
pociiicbky MOBHU. Taki mporpaMu-Kypcu MOAUISIOTHCS Ha CTyINeHeBl1 Kypcu (Degree
Course), sKi BIIBIAYIOTH Tl CTYJI€HTH, 1110 MalOTh HaAMIp OTPUMATH CTYIIIHb JIOKTOPA;
ta ceptudikoBani kypeu (Certificate Course), 1K1 MatOTh 3MOTY BIIBITyBaTH HE JIUIIIC
MaiOyTHI CIeiagicTH, a ¥ CTy/ICHTH 1HIINX HaBYaJbHUX 3aKJIaiB, sIK1 3aIiKaBJICHI B
HaBuaHHi [IIMC. Kypcu BXoasTh 10 nepeniky HeoOXiTHUX JI0 CKJIaJaHHs MPEAMETIB,
Ta JAUIATHCS 32 CHELIATbHOCTIMHU.

Ha Bigminy Big kypciB y Oxcdopacskomy yHiBepcuteti, y LSE nns Toro mo6
BI/IBIlyBaTU KypCH, HE MOTPIOHO CKJIaJaTH BCTYMHOTO €K3aMEHY-TECTY, CTYJIEHT
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MOBUHEH CaM OIIIHUTU CBifl piBEHb 3HAHB, IUISXOM MPOXOJKEHHS TaK 3BAHOTO
TECTYy-CaMOOI[IHIOBaHHS OHJAWH y 3pyuHuil s cebe uac. [NIMC wmaibyTHi
CIIEI[iaJIiCTH BMBYAIOTH Ha Kypcax Mosu ta CycninbectBa (Language and Society),
o0 BXOMSITh JO CKIany 3araibHuUX KypciB (Modern Foreign Language
Programmes), sxi maiore 5 piBHiB: 1) Language and Society 1 (Beginner):
[TouatkoBuii; 2) Language and Society 2 (Intermediate): Cepenniit; 3) Language
and Society 3 (Advanced): Bucoxuii; 4) Language and Society 4 (Proficiency):
[Ipodeciiinmii; 5) Language and Society 5 (Mastery): MaiicTepHuii.

Jns toro mo6 ycmimHO 3aBepmmTH Oynb-skuii 3 piBHiB Modern Foreign
Language Programmes, motpioHO HaOpatu He MeHmie 60% OamiB i Yac iCUTy B
KiHIII Kypcy. [cmUT cKiTama€eThecst 3 YCHOTO MOBIJICHHS, NMHCBMOBOTO 3aBIaHHS Ta
JOCITI/DKEHHS B paMKax crerianbHocTi. TpuBaiicTs icnuty 3 roguau. HapuaHHs Ha
Kypcax TpuBae mpoTsaroM 10-20 THXKHIB Ta pO3MOYNHAETHCS OYIb-IKOTO CEMECTPY, B
3aJIEKHOCTI Bil 0OpaHoi cTyaeHToM nporpamu. Kypcu He Oe3KOIITOBHI, Ta IiHA Ha
HUX KOMUBA€ETHCS BiJ 215 GyHTIB 10 645 yHTIB 32 OJIMH KypC, 1110 3aJIEKUTH BiJl PIBHSA
CKJIQJIHOCT1 KYPCIB.

OCHOBHHUM 3MICTOM KYpCIB 1HO3eMHUX MOB y Benukiii bputanii € MOXIHBICTh
po3uBati HaBuuku [IIMC mimsixom: KOMYHIKQTHBHOI AISJIBHOCTI; 1H(QOpMAaIIHHUX
TEXHOJIOT1H; JOCIIPKEHHS; CTBOPESHHS MPE3eHTAallll, Bi3yali3allii.

3aBAsSKM Kypcam CTYAEHTH PO3BMBAIOTh HE JIMIIE MOBHI HaBHYKH, MPO IO
HaeTbcsi B CTPYKTYpl niporpam (Becher & Huber, 2002, c. 87), a TakoX HaBUYKH
JOCIIJPKEHHSI, BOHM BJOCKOHAJIOIOTh CBOi 3HAHHS 3 MOJITHYHOI, CYCHUIBHOI,
€KOHOMIYHOI, TEXHIYHOT Ta IPUPOJHUYOT IIOLUIMHH Ti€1 KpaiHU, MOBY SIKO1 BUBYAIOTb.

OcHoBHOI0O MeTor0 ycix KypciB HaByaHHs I[IIMC B yHiBepcurerax Benukoi
Bbpuranii, 3rimno HaBuanbHuX miaHiB (Hest & Oud-de Glas, 1990, c. 64) €:

- 3a0e3meunTd pO3yMIHHS 1HIIOMOBHOTO TEKCTY, PO3BUTOK PO3MOBHHUX
HAaBUYOK Ta HABUYOK YHUTAHHS, SKI HEOOXIAHI JJii pPO3MOBH Ta CHUIKYBaHHSA
IHO3eMHHMH MOBAaMH, SIKi BUBYAIOTh CTYJIEHTH, B TOBCSAKJICHHUX CUTYyaIliIX Ta B
TUTOBUX PO3MOBAX;

iCJIA 3aKIHYEHHS KypCiB CTYI€HT OBHUHEH BOJIOITH TAKUMHU HAaBUUKAMU:
MPEICTABISTH ce0e Ta BITATHCH 3 IHO3EMIISIMU;
PO3IMOBITATH TIPO CiM IO Ta MPO 11 TOXOHKCHHS;
3aMOBJISITH TKY Ta HaIoi B peCTOpaHi;

4. BOJIOMITH JISKCUKOIO, HEOOXITHOIO JUIS TOI3OK 32 KOPAOH (ITOKYIKa KBHUTKIB,
OpOHIOBAaHHS TOTEITIO, Pe3ePBYBaHHS KOH(EPEHIT 3aJ1iB Ta OpraHi3allis Mpe3eHTAIlii TOIO);

5. TpeacTaBiISATH CBOIO MPO(dECcito Ta OCHOBHY METY CBO€ET poOOTH;

6. JOMOBIISITHCH PO 3yCTPidl Ta OPraHi30BYBATH iX;

7. oOroBoproBaTH CBi poOoYMii rpadik Ta MPUHIIUITN POOOTH B KOJICKTHBI, Ha
ipmi;

8. BIIMOBIZATH HA 3aMPOIICHHS Ta Ha OYb-K1 3alUTH;

9. BecTH J1JI0BY KOPECIIOH/ICHIIIO;

10. BecTH A1IOBI TIEPErOBOPH Ta YITKO BOJIOJITH MOBHOIO CHUTYAIlI€IO T Yac
OpuiHTIB.

BucnoBku. Ananizyroun pob6oty kypciB HaBuanHs [IIMC B yHiBepcuTeTax

Benukoi bputanii, BapTo BiA3HAYUTH HACTYITHI MTO3UTHUBHI ACTICKTH:
238

W N =



- OpraHizailisi KypciB MPOBOAUTHCS HA HAUBUILIOMY HaBYAJIbHOMY PiBHI;

- CTYZICHTH MalOTh MOXKJIUBICTb BIJIB1JIaTH KpaiHy, MOBY SIKOi BOHH BUBYAIOTh;

- CTYZCHTH 3a TONEpPEeAHIM TECTYBAaHHSM BH3HAYAIOTh CBIA PIBEHb BOJIOIHHS
[MIMC;

- cllyXayl KypciB MaioTh MOCTIMHHUI JOCTYI 10 pecypciB MOBHUX IEHTPIB, SIKi
IIOCTIMHO ITOIMOBHIOIOTHCS;

- CTpYKTypa Ta PyHKIIOHYBaHHS YCiX KypCiB UITKO BU3HAUYCHA;

- cllyXadi KypciB MOKYTh 00paTu OyIb-IKUi TEPMIH 711 HAaBYaHHS, BPAXOBYIOUH
CBO€ HaBaHTAKCHHS;

- Ha KypCcH MOXYTh 3apaxyBaTh CIlyXadiB 3 Oyab-sIKUX IHITUX ycTaHOB Bennkoi
bpuranii;

- BUIIYCKHUKH KYpCIB OTPUMYIOTH CepTH(]iKaTH pPIi3HUX 3pa3KiB, MO CYTTEBO
BIUTMBAE Ha MalOyTHE TparieBIaIITyBaHHS.

3a miJIcyMKaMH HaIoro JOCHIKEHHS 3alpONOHOBAHO TaKl peKOMEH Al 11010
BIIPOBAKEHHS N0CBiAy Bennkoi bputanii y BUIIMX HaBYAJIBHUX 3aKjafjaXx YKpaiHu:
Ha CTpaTeriyHOMYy piBHI: OoNTHUMI3yBaTu (abo cTBOpHWTH) Kypcu HauaHHs [IIMC,
OXOMMBINKM  BCl HWoro piBHI  (HallOHAIBHUW,  PETIOHAIBHUN,  MIKUIBHUM,
YHIBEPCUTETCHKHUI); po3poduTHu cTpaterito po3BuTky kypcis [IIMC B yHiBepcuteTax
HaIllOi KpaiHM 3 ypaxXyBaHHSM TEHJCHIIIH po3BUTKY y Benukiii bpurtanii; cTBOpuTH
HAyKOBO-METOJUYHHUM LIEHTP AJI aHajli3y HNEepCHEeKTUBHOIO 3arajlbHO€BPONEUCHKOrO
JOCBIAy 1HIIIOMOBHOI OCBITH, 3alydyuBIIM (HaxiBLIB PI3HUX Trany3eil (ICUXOJIOriB,
METOJUCTIB, JIHTBICTIB) Ta 3al[lkaBIE€HUX CTOpiH (PoOOTOAABIIB); 3alpOBAIUTH
OaraTopiBHEB1 KypCcH 3 1HO3EMHHX MOB 3 ypaxyBaHHSM OCOOJMBOCTEH MailOyTHBOI
npodecii; OpranizyBaTu MOBJICHHEBY IPAKTHKY; HA AUJIAKTUYHOMY PiBHI: YIIPOBAIUTU
XOJNICTUYHUM Tiaxia a0 miaroroBku HaB4yaHHs [IIMC maiiOyTHiMU crienianicTaMu;
3[IIACHIOBATH MDKIIPEIMETHY IHTErpallito; akTuBizyBaT podoty 3 ¢popmyBanHs IKT-
IPaMOTHOCTI, BUKOPHUCTOBYBATH aIbTEPHATUBHI BUIU OLIIHIOBAaHHS
(B3a€MOOIIIHIOBAHHS, OL[IHIOBAHHSA HAa OCHOBI1 MOPT(HOITIO).
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The article considers verbalization of the DOUBT concept by means of epistemic modality,
namely epistemically marked words and phrases. The relevance of the study is due to the tendency to
study epistemic modality (Palmer F., Halliday M.), epistemic words (Biber D., Wierzbicka A.), phrases
of harmonious / disharmonious type (Aijmer K., Hoye L.) and intensifier words (Quirk R.). However,
the verbalization of the DOUBT concept by these units has not yet been studied. The object of
research is the ways of verbalization of the DOUBT concept by means of epistemic modality, and the
subject of research is the meaning of epistemic words and phrases Adv + V / V + Adv, Modal V +
Adv, Adv + Adj, Adj + N, where the main words are epistemically marked words, and adverbs and
adjectives act as modifiers and intensifiers of meaning. Material of the research — dictionary
definitions of epistemic words, word combinations of epistemic words with adverbs-intensifiers in
the Oxford Collocations Dictionary, modern English fiction from the 90s of the XX century until
now. The research methodology consists in using component analysis of epistemic words to
determine words with the “uncertain” seme, lexical-semantic analysis to distinguish verbalizing
words of the DOUBT concept, in analyzing the compatibility of epistemic words with intensifier
words and pragmatic analysis of epistemic words and phrases.

The results of the study are the identification of the semantic features that are inherent in the
words verbalizing the concept DOUBT and their grouping by semantic features. Studies of harmonic /
disharmonious type phrases allow to refer to the phrases-verbalizers of the DOUBT concept those
that contain units that express a weak force of modality (e.g. could possibly), and those whose
meaning is modified by intensifier words in the direction of intensification of uncertainty (e.g. will
possibly). In the phrases Adv + V / V + Adv, Adv + Adj, Adj + N the influence of the adverb of
degree on the meaning of the phrase was traced. The compatibility of epistemic words to denote the
DOUBT concept and epistemic words of confidence and probability with amplifiers, emphasizers
and downtoners (Quirk R. terms) has been studied. It has been found that the use of epistemic words
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